HTSTORYCURRTCULUM

West-Meadows Primary School
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exciting, enjoy

Our History curriculum is taught discretely through specific concepts and
themes, which is underpinned by the accelerated learning approach to

teaching and learning.



'The key concepts, principles and themes have been developed from the
National Curriculum into a range of progressive knowledge and skills through
which the children are helped to grow and develop to succeed in 21st century
Britain. This progressive curriculum allows a purposeful way of teaching and
learning, enabling us to provide a more meaningful and sequential approach to

the schema for History.

Pupils at Birdwell make progress in history through building their knowledge
of the past, and of how historians study the past and construct accounts.
Teaching supports pupil progress by embedding frameworks of content and
concepts that enable pupils to access future material. Abstract concepts are
best learned through meaningful examples and repeated encounters in

different contexts.

An example of this is ‘substantive’ concepts. Planned, systematic encounters
with substantive concepts in specific and varied contexts support pupils’

progress. Many of these concepts feature regularly throughout the study of
history in a range of contexts. As a result, they are particularly important to

pupils’ understanding of new material.

At Birdwell, we have collated various substantive concepts into categories to
consider when planning historical topics. Teachers might cover a range of key
concepts during the study of a civilisation or era and some of these will be

revisited in children’s later studies to ensure progression in history.

HCAT Substantive Concepts
Religion Conquest People & Places Society
Gods Kingdoms & Empires Social Class Economy
Myths & Legends Invasion Slavery Trade
Worship Military Monarchy Law
Sacrifice Alliance & Revolution Settlements Democracy




Chronological knowledge is embedded throughout the implementation of
history at Birdwell. Understanding the broad characteristics of historical
periods gives context to what pupils learn and increases pupils’ familiarity with
new material. Securing an overview knowledge of the past supports our
children to develop this knowledge into coherent narratives that are more

memorable for them.



'The History curriculum we offer is designed to meet the needs of all our

pupils. It is rich, varied, imaginative and ambitious and meets the needs of

individual learners by can easily be adapted for pupils with additional needs.
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Samuel Pepys &
King Charles lI
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Waeek 1: | Rnow how ta use a timeling to place suvents | have
learnt about. | know how to take significant svente from the
past that | have studied and place it on a timeline. To know
waords such as cencury, decade, before Chrise, afrer, before, during
to describe the passing of time

knowledge: Charles 11 father was Charles | and he was executed in
rhe English Civil wiar. Charles Il was the King of England in 1666.
Charles i lived in the palace of westminster.

Key Vocabulary: Significant, executed, century and decade.

week 2: | know how to compare pictures or photographs of people
or events in the past. Te understand changes within living
memuory (Grenfell).

Knowledge: n the wealthy centre of the city, houses were made
frawn brick or stene, In 1666, lots of buildings in London were
muade of woeod and straw and they were very close together,
There was an old Roman wall made of stone surrcunding parts of
the city which contained the flames.
Key Vecabulary: Wealthy and flammable.

Week 3: | know differences in ways of life in different time
periods. | know how to compare twe versions of the same event
in histery. | knew how te discuss the reliability of phetes and
stories. | know how to use a sourse te find relevant information.
Knewladge: The conditions for poor people in London at this time
ware cramped, dirty and unsafe. The differing impacts of the fire
on the rich & poor. The rich were able to transpert their
belongings out of London due te their resources,

Key Vecabulary: Poor, tenement and reliability.

Week 4: | know the ways we learn about the past and identify
different ways in which it is represented.

Knowledge: : An émber from one of Thomas Earriner’s bakery
avens ignited some nearby firewood. The fire of London started in
a hakery on Pudding Lane on 2nd Seprember 1666 Samusl Pepys
kept a famous diary of the fire. Samuel’s diary was one of the
mdin sources for information about the fire.

Key Vocabulary: Eyewitness and source.

week 5: | know how to recognise what people did in the past and
the reasons why. | know how to use evidence to find out how
things may have changed during a period. | know how Log use
evidence Lo gives reasons why changes may have cccurred.
Knewledge: King Charles Il created a firebreak by ordering
buildings to be pulled down to stop the flames from spreading.
King Charles Il made a decree that houses must be built further
apart and built from stene, not wood, An organised fire brigade
was established and water engines were designed that gave a
continuous stream of water when pumped,

Rey Vocabulary: Decree, established and firebreak.

Outcame: To present my findings in a.given way.
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HISTORICAL ENQUIRY QUESTION:

WRAT WAS TRE IRPACT OF THE GUEAT FIZE
OF LORNOG)
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Week 1: Can you place the events
of the Creat Fire of London and
King Charles reign in
chronological order?

week 2: what were the buildings
made from and where was the
fire located? How did the
location of the houses and
buildings in London impact the
great fire of London?

Week 3: How did the wealthy and
poor live in 16667 What did their
ways of life look like and how
do they compare?

Week & Accounts of the same
events: exploring Samuel Pepys
diary. was the Greatf Fire of
London reflected accurately in
the accounts?

Week 5 How did King Charles II
actions impact on the fire and
the lives of people?

A Year 2 example of our coherently planned history units of work



'The intent of our History curriculum is to provide pupils with a rich, engaging
and comprehensive understanding of the past that shapes our present and
tuture. Our approach aligns with the national curriculum's aim to ensure all
pupils develop a coherent, chronological narrative of British history from the
earliest times to the present, while also exploring world history. We emphasise
three key foci: British History, to foster a deep appreciation of our national
heritage; Modern and Ancient History, to provide a broad temporal
perspective; and Diversity in History, to appreciate the complexity and variety

of human societies and developments.

‘Through carefully planned sequences of learning, we aim to develop lasting
knowledge and skills that allow children to make sense of the present as well
as the past. Our curriculum is dynamic and adjusted to meet the needs of our
learners, with a focus on creating a knowledge-rich environment that gives all
pupils a shared understanding of both British and world history. By studying a
range of historical periods and cultures, including significant time devoted to
modern and diverse historical topics, we strive to help pupils appreciate the
diversity of human experiences and develop critical thinking skills essential for

understanding our complex world.
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[MPLEMENTATION: ACCELERATED LEARNTNG CYCLE



Building
progressively

on taught
skills

At Birdwell, within our curriculum subject drivers, lessons of history will be
taught discretely to ensure depth and rigour in historical concepts and context.
'The History curriculum is rich and varied and provides our pupils with the

skills required for life in the 21st Century.

'The Accelerated Learning Cycle, based on the work of Alastair Smith, is
applied in all lessons. It stems from the idea of a supportive and challenging
learning environment. The cycle has active engagement through multi- sensory
learning, encourages the demonstrating understanding of learning in a variety

of ways and the consolidation of knowing.

Chronological knowledge is embedded throughout the implementation of
history at Birdwell. Understanding the broad characteristics of historical
periods gives context to what pupils learn and increases pupils’ familiarity with
new material. Securing overview knowledge of the past supports our children
to develop this knowledge into coherent narratives that are more memorable

for them.

A gather, skills, apply approach to planning and delivery of lessons is taken
across school to ensure children develop a deep understanding of specific skills

and are able to apply these in a range of situations.



Our curriculum is designed with a core focus on retrieval practice, recognising
its pivotal role in helping students know more and remember more. This intent
is actualised through a dual approach: integrated retrieval within individual
lessons and a structured, subject retrieval practice rota. In-session retrieval
activities are carefully crafted to reinforce key concepts and knowledge,
promoting immediate recall and application. Complementing this, our weekly
retrieval practice rota systematically revisits content across various subjects,
ensuring spaced repetition and interleaving of crucial information. This
comprehensive strategy aims to strengthen neural connections, facilitate the
transfer of knowledge to long-term memory and build increasingly complex
mental models. By embedding retrieval practice as a fundamental aspect of our
curriculum, we strive to enhance our pupils' ability to retain, recall and apply
their learning effectively, thereby fostering deeper understanding and more

robust academic progress.

Our curriculum is ambitious for all pupils, including those children with
SEND. Curriculum designers and teachers have high expectations of what
SEND pupils can achieve and the curriculum is not diluted or unnecessarily
reduced for SEND pupils. Every pupil is different and so what works for each
pupil varies. Pupil’s individual needs are considered and adaptations are

planned to ensure the success of pupils in all subjects.

'The way that our curriculum is designed ensures that chunks of learning are
sequenced in a coherent way to enable all pupils, including those with SEND,
to build on prior knowledge. Too much information at once can be a barrier to
learning which is one of the reason why we have chosen half termly

curriculum drivers.

Where pupils are identified with having complex needs, it may be appropriate
to provide a personalised curriculum which will be based on individual needs

and will retain ambition for the pupil.



Where working memory is an issue for pupils, including those with SEND,
we look to reduce extraneous load as much as possible as well as identifying
key information when teaching. This helps pupils to pay attention to the

content which they are expected to learn. Adaptations to support individual

pupils will be recorded on personal school support plans.

Pupils specific needs determine the types of adaptations which are required.
'These adaptations are in how the subject is taught rather than the content
pupils are expected to learn. Where appropriate, learning will be chunked into
smaller steps and pre learning and consolidation time in planned in to support
need. Time is also planned to ensure pupils with SEND are pre taught
vocabulary to support their understanding. Adaptations may include
supporting pupils to pay attention to key aspects as well as reducing excessive

or unhelpful demands on working memory.



IMPACT: ASSESSMENT
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remembering/more

Formative assessment is ongoing throughout each lesson. It judges progress

and enables teachers to make flexible adaptions to their planned teaching.

'Through this regular ongoing assessment, tasks are matched to the ability of
each child through adapted activities and including adult support, providing a

level of challenge that is stimulating for pupils and questioning skills.




Our schools are dedicated to providing a high-quality curriculum that is

ambitious for all pupils. We have a robust system in place to ensure children

are making strong progress in their foundation subjects using the Arbor MIS

platform to conduct summative assessments at key points in the year. The

purpose of these assessments is for our subject leaders and teachers to analyse

pupil understanding against our assessment statements, which are

progressively devised from our taught curriculum. This allows children to

acquire knowledge that builds upon the fundamentals of their prior knowledge

in a well designed curriculum sequence.
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Higtory Currculum in EVES

expaviences incrastes their knowhedge and cense of th

thmmlwomwmxmm"wwm Undarstanding the werld invelver guiding childran to make comta of their physical weeld and thair community. The freguency and range of children’s parseral

rlee, librarier, and museums to masting impartant mambars of eaciety such a1 police afficers, nurtes and firefighters. In addition, liftening to 3 broad selaction of ttories, non-
fiction, rhymes. and ooemms will foster their underitanding of our culturally, mlr\- Technclodcally. 3 ecologically diverie warkd, A5 well &5 DUBJIng IMESrtant knawlease. this extends their familianty with words thal Suppdrt Underitanding arass domaing, ERfchng
and widening children’s vocabulary will support later reading comprebension.

Skl and knowbedge (Fluld acrass F51 53]

What does this look like bn provisdonfadult interactions?

Transition fo K51

Shacactevistics of
affective learning

- Make connections between the features of their family and other families
« Motice differences between pacple [0-3).

Using summier journals fram transition, allow children to explore these in provision and
talk to their friends about their family {these could be old photos of family and memedies
ete).

- Mode! using language exploring the differences between different phatos and people in
each other's family, giving opportunities for new votabulary,

“Tean look at objects fram the past and ask, "what were they used for?™
“What were peogle doing?”

~Begin to make sence of their own life story and family's history (2-4].

- Spend time with children talking about photos and memories. kncourage children 1o
rtoll what thair parsats told them abaut thals Bs-ctary and family.

= O famiily DOTRFAIns in anSition gihve Chikiren The SODITURITY to Ralk abaun different
aspects of their gem family.

- lunderstand the difference between things that happened in the past and the
prosent.
~ | Knew abaut things that have RapDened to M in the Bast and ather people.

- Commnt cn images of familior tiustions in the past [4-5).

- Progent children with pictured, ttosier, artefacts, and sccounts from the part, explaining
dimilarities and ddferenses.

= Include a fotus on the Ivies of both women and men, Shew images of familiar situations
i Ul i, S o Briwings, sehweirls, i Rrandgerl, (Litthe g g dieams baek),

- Cover taples that are of intenest to children ¢.g. dinesawrs, bonfire night and the histary
beehird this.

- Lok lor opponunities 1o obsenve children talking atout expeniendes that 2re familiar to
Ehem and haw these may have gafered in the past.

- 1e3n tort events of objectt into groupt bated upon chrenclogy.
- iste timelines 18 order svenis ar ehjeets.
- 163N 160K 3t DIChures amd asi. “which BRings are oid. and whikh are newr™

- Compart and contrast charasters from staries incheding figures from the past
(4.5).

- Frequently shase texds, images, and tell oral sterics that help children begin to dovelop
anunderstanding of the past and present.

- L ean acewrately wie wards and pheases such a3 row, yesterday, last week,
« | ean ardwer questions about events, using before and after to desoribe when

= Featurs fictinnal and nan-fictanal chacsrters from a rangs of culturss in
sonTeEng.

- Draw owt cemmen themes from storkes, such az bravery, difficult chelces, and kindeeas,
and talk about children's experionces with these themes.

«ln ¥ g introduce characters, incliding thage Tram the padt udng tongs, ponms,
puppets, role play and other stonyteliing methads.

* I hare logied at Dooks 10 help me find ouT aBouT The past.
- Vb Bstened to stones about the past and tell Hores,

1 ean write in sentences things | have found out about the past.
« hean toll st ories shout the past

Chidren in EYFS bearn at
diffarent rates and
abilities theough:

* Playbng and exploving
= childran invedtigate
and experience things,
and have a go”.

= Active learning —
ehildron concontraty
and keapon trydng if

hey

encounter difficuities
and enjey
achievements,

* Creating and thinking
arltically = children have
and develep theis ewn
idaan, make lake
betwien ideas, and
develop strategies for
g, Uinegs.

Early I.umhlﬂuh

Know scme: simiarities and differences between things in the past and now, drawing on their experiences and what has been read in class.
& Understand the past through settings, tharacters and events encountered in books read in class and storyteling.




History Curriculum Progression in Early Years

EYFS

Yearl

Yaar 2

Yaar 3

Yeard

Year 5

Yaar &

Chronalogy

| know how to sort events
or objects [artefacts) into
groups based upon
chronology (then and
W),

I understand how to put
events or objects in order
of when they eccurred,

| know how to accurately
use words and phrases
auch ac: now, yesrerday,
lact weak, when | was
younger, a long time ago, a
very lang time ago, before |
was born, when my
PATEnLE WETE YOUnEET,

1 understand and use the
words past and present
when telling others about
an event.

1 lenviar i 0 recount
changes in my own Efe
over time,

| understand how to put
events, objects and people
in order of chronology.

1 knoer howw to use words
and phrases such ag:
recently, when my parents
were children, decades and
centuries when discussing
chronology.

Vknow how te use o
timeline to place events |
have kearnt about.

I know how 1o take
significant pvente lrom the
past that | have studied
and place it on a timeline.

1 kvow hew to use wards
such as century, decade,
before Christ, after, before,
during 1o describe the
passing of time.

Tuse terms related to the
period and dote events
accurately.

I know how 1o place a

current shudy on a Bimekne
i relation to other periods
of time that | have studied.

| know how to use words
and phrases such as era,
period, century, decade,
Before Christ, AD, after.
before, during, 10 describe
the pasting ol time.

| know how to name the
date of any significant
event from the past that |
have studied and place it
In, approximarely, the right
place on & timeline.

luse dates and terms
accurately within and
across perieds of time.

I use key vocabulary of
chronalagy to conuey my
understanding of the past

| knewr hawe to make links
between periads of time |
have stedied,

I knove the precise
wvocabulary required te
accurately demonstrate my
understanding of different
time pericds.

Fenowr howe to identiby
similarities and differences
between the perieds of
histary that | have studied.

Historical

| understand the difference
between things that
happoned in the past and
the present.,

| know about things that
have happened to me in
the pazt.

| know some things that
happened to other people
inthe past.

I knowr how te recognise
the difference between
past and presentin my
o and others’ lives,

1 know and recount key
events from stories from
the past.

I know how to recognise
what people did in the past
and the reasons why,

1 ko how 1o recognise
why events happened and
what happened as a result.

1 know how to identify
differences in ways of life
in different time periods,

lam aware of general and
technical terms relating to
a poried of study.

1 know how to underctand
changes within living
MEmary,

1 know how to identify
reasons for and results of
significont people”s actions,

1 know how 1o use general
and rechnical terms
relating to a period of
atuddy.

1 know how to examine
causes and results of
sigmificant events and the
impact on people.

| know how to deseribe
similarities and differences
between some people,
events and objects | have
studied.

I know how to comparne an
aspect of life with the same
agpect from another
period,

| know how 1o provide
reasons far how significant
people and ovents | have
studied from the past have
affected Ffe today.

| know how to find out
about beliefs, behaviours
and characteristics of
significant people from the
pasl.

1 knover hows significant
events have had a variety
of impacts on people
throughout different time
periods in History,

| ks o 10 apply
general and technical
terms relating to a period
of study and ute these to
make comparicons.

1 knvower howw te eampare the
beliefs and behaviour of
poople with another time
study,

I make links between some
of the features of past
sacieties (eg. religion,
houses, society,

technologyl.

Histarical
Enquiry

| knaoia v b lonk at
pietures and ack, “Which
thinge are ald and which
are new?”

| knwwy oy Lo answer
Questions abour evients,

1 ki v B find answers
to simple questions shaut
the past from sourees of
information.

1 know how T use
swdence to lind out how
things may have ehanged
during a time period.

1 knowwe how b give my own
rixasens why changis may
have sceurred and use
evidence to support this.

| knaiw that the answers 1o
apen ended questions may
differ between people
withina period.

| know how to choose
reliable sources of

| ks I By collate
knewledge gathered fram
several sourees together in
afluent historical account.

1 kv o Lo investigate
Iy CHAN ENGUINY QUestions

1 lemvr o To identify
amistions Iram histancal
events and cuggest means
of finding these out.

1 know how Lo assess the
rediability of sources.

Our curriculum progression document
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